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Unit I Overview 

Content Area: U.S. History 

Unit Title: Colonization and Settlement 1585-1763 

Target Course/Grade Level: U.S. I Academic, 10th Grade 

Unit Summary 

In this unit, students will trace the development of the first English settlements in North America. Reasons for their 

establishment as well as challenges faced by the colonists will be explored. Students will examine the evolving political, 

economic, and social relationship between England and the Thirteen Colonies. They will analyze the emergence of and 

reasons for differing regions within British North America. 

 
Interdisciplinary Standards: 

 
Companion Standards 

RH.9-10.1. Accurately cite strong and thorough textual evidence, to support analysis of primary and secondary sources, 

attending to such features as the date and origin of the information. 

 
RL.9-10.1. Cite strong and thorough textual evidence and make relevant connections to support analysis of what the text 

says explicitly as well as inferentially, including determining where the text leaves matters uncertain. 

 
Computer Science and Design Thinking: 

8.2.12.ETW.4: Research historical tensions between environmental and economic considerations as driven by human needs 

and wants in the development of a technological product and present the competing viewpoints. 

 
Career Ready Practices, Life Literacies, & Key Skills: 

9.2.12.CAP.13: Analyze how the economic, social, and political conditions of a time period can affect the labor market. 

 

Learning Targets 

Standards 

6.1 U.S. History: America in the World: All students will acquire the knowledge and skills to think analytically about how 

past and present interactions of people, cultures, and the environment shape the American heritage. Such knowledge and 

skills enable students to make informed decisions that reflect fundamental rights and core democratic values as productive 

citizens in local, national, and global communities. 

6.2 World History/Global Studies: All students will acquire the knowledge and skills to think analytically and 

systematically about how past 

interactions of people, cultures, and the environment affect issues across time and cultures. Such knowledge and skills 

enable students to make informed decisions as socially and ethically responsible world citizens in the 21st century 

Core Ideas From Era 1 Performance Expectations 

Civic and political institutions address social and 

political problems at the local, state, tribal, 

national, and/or international level. 

6.1.12.CivicsPI.1.a: Explain how British North American colonies 

adopted the British governance structure to fit their ideas of individual 

rights, economic growth, and participatory government. 

https://www.nj.gov/education/cccs/2020/
https://www.nj.gov/education/cccs/2020/
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Civic participation and deliberation are essential 

characteristics of individuals who support 

democracy and its principles. 

6.1.12.CivicsPD.1.a: Use multiple sources to analyze the factors that 

led to an increase in the political rights and participation in government. 

Global interconnections create complex spatial 

patterns at multiple scales that continue to change 

over time. 

6.1.12.GeoGI.1.a: Explain how geographic variations impacted 

economic development in the New World, and its role in promoting 

trade with global markets (e.g., climate, soil conditions, other natural 

resources). 

Economic globalization affects economic growth, 

labor markets, human rights guarantees, the 

environment, resource allocation, income 

distribution, and culture. 

6.1.12.EconGE.1.a: Explain how economic ideas and the practices of 

mercantilism and capitalism conflicted during this time period. 

Historical events and developments were shaped 

by the unique circumstances of time and place as 

well as broader historical contexts 

6.1.12.HistoryCC.1.a: Assess the impact of the interactions and 

conflicts between native groups and North American settlers. 

Demographic shifts and migration patterns both 

influence and are impacted by social, economic, 

and political systems. 

6.2.12.GeoPP.2.a: Make an evidence-based argument explaining the 

impact and development of religion in Europe on the political and 

cultural development of the colonies in the New World. 

Unit Essential Questions 

 
● What was the Columbian exchange? 

● How did the Spanish impact North America? 

● What were the reasons for colonization in North America? 

● How did the theory of mercantilism impact the relationship between Britain and her colonies? 

● How did the Northern colonies differ from the Southern colonies socially, politically, and economically? 

● Why did slavery arise and how did it evolve in British North America? 

● What was the relationship between European settlers and the native population? 

● What were the major events of the French and Indian war? 

Evidence of Learning 

Summative Assessment (2 Days) 

As a summative assessment, students will work cooperatively to construct two charts illustrating the similarities and 

differences of the various northern and southern colonies. 

Equipment Needed: Laptops 

 
Teacher Resources: Youtube, Netflix, Digital media 

 

Alternative Assessments Formative Assessments 
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● Pamphlet advertising an English colony. ● Journal Entries 

● Create charts illustrating differences between ● Test/quizzes 

Northern and Southern colonies ● Mini DBQ 

●  Create a graphic illustrating the Northern and 

Southern social structures. 

● Re-enactment of Salem Witch Trials 

Lesson Plans 

Lesson Timeframe 

Lesson 1 

Ancient North American Culture and the Arrival 

of Europeans 

6 days 

Lesson 2 

An English Settlement at Jamestown and 

Relations with the Natives 

4 Days 

Lesson 3 

Puritan New England 
4 Days 

Lesson 4 

Settlement of the Middle Colonies 

4 Days 

Lesson 5 

England and Its Colonies 

4 Days 

Lesson 6 
The Agricultural South 

3 Days 

Lesson 7 

The Commercial North 

3 Days 

Lesson 8 

The French and Indian War 

3 Days 

Lesson 9 

Summative assessment 

2 Days 

Teacher Notes: 

● Use America The Story of Us for Jamestown. 

Curriculum Development Resources 

NJSLS-Social Studies 2020 

The Americans online textbook 

Gilder Lehrman primary sources 

Digital Resources 
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Unit 2 Overview 

Content Area: US History 

Unit Title: Revolution and the New Nation (1754–1820s) 

Target Course/Grade Level: U.S. I Academic, 10th Grade 

Unit Summary 

The war for independence was the result of growing ideological, political, geographic, economic, and 

religious tensions resulting from Britain’s centralization policies and practices. The United States 

Constitution and Bill of Rights were designed to provide a framework for the American system of 

government, while also protecting individual rights. Debates about individual rights, states’ rights, and 

federal power shaped the development of the political institutions and practices of the new Republic. 

 
Interdisciplinary Standards: 

 
Companion Standards 

 

RL.9-10.1. Cite strong and thorough textual evidence and make relevant connections to support analysis of 

what the text says explicitly as well as inferentially, including determining where the text leaves matters 

uncertain. 

 

RL.9-10.2. Determine a theme or central idea of a text and analyze in detail its development over the 

course of the text, including how it emerges and is shaped and refined by specific details and provide an 

objective summary of the text. 

 

RI.9-10.9. Analyze and reflect on (e.g. practical knowledge, historical/cultural context, and background 

knowledge) documents of historical and literary significance, (e.g., Washington’s Farewell Address the 

Gettysburg Address, Roosevelt’s Four Freedoms speech, King’s “Letter from Birmingham Jail”, 

Declaration of the Rights of Man and Citizen, U.N. Universal Declaration of Human Rights, etc.), 

including how they relate in terms of themes and significant concepts. 

 
 

Computer Science and Design Thinking: 

8.2.12.EC.1: Analyze controversial technological issues and determine the degree to which individuals, 

businesses, and governments have an ethical role in decisions that are made. 

 
Career Ready Practices, Life Literacies, & Key Skills: 

9.1.12.EG.5: Relate a country’s economic system of production and consumption to building personal 

wealth, the mindset of social comparison, and achieving societal responsibilities. 

Learning Targets 

Standards 

6.1 U.S. History: America in the World: All students will acquire the knowledge and skills to think 

analytically about how past and present interactions of people, cultures, and the environment shape the 

American heritage. Such knowledge and skills enable students to make informed decisions that reflect 

https://www.nj.gov/education/cccs/2020/
https://www.nj.gov/education/cccs/2020/
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fundamental rights and core democratic values as productive citizens in local, national, and global 

communities. 

6.2 World History/Global Studies: All students will acquire the knowledge and skills to think 

analytically and systematically about how past interactions of people, cultures, and the environment affect 

issues across time and cultures. Such knowledge and skills enable students to make informed decisions as 

socially and ethically responsible world citizens in the 21st century. 

6.3 Active Citizenship in the 21st Century All students will acquire the skills needed to be active, 

informed citizens who value diversity and promote cultural understanding by working collaboratively to 

address the challenges that are inherent in living in an interconnected world. 

Core Ideas From Era 2 Performance expectations 

Constitutions, laws, treaties, and 

international agreements seek to 

maintain order at the national, 

regional, and international levels of 

governance. 

• 6.1.12.CivicsPI.2.a: Prepare and articulate a point of view about 

the importance of individual rights, separation of powers, and 

governmental structure in New Jersey’s 1776 constitution and the 

United States Constitution. 

• 6.1.12.CivicsPI.2.b: Examine the emergence of early political 

parties and their views on centralized government and foreign affairs 

and compare these positions with those of today’s political parties. 

Civic deliberation requires civic 

dispositions, attentiveness to 

multiple perspectives, and 

understanding diverse perspectives. 

6.1.12.CivicsPD.2.a: Compare and contrast the arguments of 

Federalists and Anti-Federalists during the ratification debates and 

assess their continuing relevance. 

Historical, contemporary, and 

emerging processes, rules, laws, 

and policies are modified as 

societies change in an effort to 

promote the common good and 

strive to protect human rights. 

6.1.12.CivicsPR.2.a: Use primary sources to explain how judicial 

review made the Supreme Court an influential branch of government 

and construct an argument regarding the continuing impact of the 

Supreme Court today. 

Demographic shifts and migration 

patterns both influence and are 

impacted by social, economic, and 

political systems. 

• 6.1.12.GeoPP.2.a: Analyze how the United States has attempted to 

account for regional differences while also striving to create an 

American identity. 

• 6.1.12.GeoPP.2.b: Use multiple sources to evaluate the 

effectiveness of the Northwest Ordinance in resolving disputes over 

Western lands and the expansion of slavery. 

Governments affect both public 

and private markets through 

regulation, taxation, budget 

allocations, subsidies, tariffs, price 

regulation, and policies that 

increase or reduce production 

possibilities. 

• 6.1.12.EconEM.2.a: Explain how the United States economy 

emerged from British mercantilism. 

• 6.1.12.EconEM.2.b: Assess the effectiveness of the new state and 

national governments attempts to respond to economic challenges 

including domestic (e.g., inflation, debt) and foreign trade policy 

issues. 

Resources impact what is produced 

and employment opportunities. 

6.1.12.EconEM.2.c: Analyze how technological developments 

transformed the economy, created international markets, and affected 

the environment in New Jersey and the nation. 

Chronological sequencing serves as 

a tool for analyzing past and 

present events. 

• 6.1.12.HistoryCC.2.a: Create a timeline that relates events in 

Europe to the development of American trade and American foreign 

and domestic policies. 
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 • 6.1.12.HistoryCC.2.b: Assess the importance of the intellectual 

origins of the Foundational Documents and assess their importance 

on the spread of democracy around the world (i.e., Declaration of 

Independence, the Constitution, and Bill of Rights). 

To better understand the historical 

perspective, one must consider 

historical context. 

• 6.1.12.HistoryUP.2.a: Using primary sources, describe the 

perspectives of African Americans, Native Americans, and women 

during the American Revolution and assess the contributions of each 

group on the outcome of the war. 

• 6.1.12.HistoryUP.2.b: Analyze the impact and contributions of 

African American leaders and institutions in the development and 

activities of black communities in the North and South before and 

after the Civil War. 

• 6.1.12.HistoryUP.2.c: Explain why American ideals put forth in 

the Constitution have been denied to different groups of people 

throughout time (i.e., due process, rule of law and individual rights). 

Historical sources and evidence 

provide an understanding of 

different points of view about 

historical events 

6.1.12.HistorySE.2.a: Construct responses to arguments in support 

of new rights and roles for women and for arguments explaining the 

reasons against them. 

Evidence from multiple relevant 

historical sources and 

interpretations can be used to 

develop a reasoned argument about 

the past. 

6.1.12.HistoryCA.2.a: Research multiple perspectives to explain the 

struggle to create an American identity. 

Democratic principles concerning 

universal human rights, concepts of 

equality, and the commitment to 

human freedom are commonly 

expressed in fundamental 

documents, values, laws, and 

practices. 

6.2.12.CivicsDP.3.a: Use a variety of resources from multiple 

perspectives to analyze the responses of various governments to 

pressure from the people for self-government, reform, and 

revolution. 

Historical sources and evidence 

provide an understanding of 

different points of view about 

historical events 

6.3.12.HistoryCA.1: Analyze the impact of current governmental 

practices and laws affecting national security and/or First 

Amendment rights and privacy (e.g., immigration, refugees, seizure 

of personal property, juvenile detention, listening devices, 

deportation, religion in schools). 

Essential Questions: 

● What are the reasons for the growth of the independence movement in the colonies? 

● What are the ideas and grievances presented in the Declaration of Independence? 

● What were the major battles of the American Revolution and their significance? 

● What were the weaknesses of the Articles of Confederation and the strengths of the Constitution? 

● How was the Constitution unique when compared to other seminal documents? 

● How have the ideals of the Constitution been denied to various groups throughout American 

history? 

● What impact did the first American presidents have on the rest of U.S. History? 

Evidence of Learning 
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Alternative Assessments Formative Assessments 

● Mock Constitutional Convention ● Test/quizzes 

●  Research essay on Supreme Court cases ● Outlines / Homework Quizzes 

related to the Bill of Rights. 

Lesson Plans 

Lesson Timeframe 

Lesson 1 
The Stirrings of Rebellion 

4 days 

Lesson 2 

Ideas Start a Revolution 
3 days 

Lesson 3 

Struggling toward Saratoga 
3 days 

Lesson 4 

Winning the War 

4 days 

Lesson 5 
Experimenting with Confederation 

3 days 

Lesson 6 

Drafting the Constitution 

3 days 

Lesson 7 

Ratifying the Constitution 

3 days 

Lesson 8 

The Constitution 

7 days 

Lesson 9 
Washington and Adams Presidencies 

6 days 

Lesson 9 

Summative Assessment 

2 days 

Teacher Notes: 

● Use Mini-DBQ for the Road to War 

Curriculum Development Resources 

NJSLS-Social Studies 2020 

The Americans online textbook 

Gilder Lehrman website 

Digital Resources 

Summative Assessment – (2 days) 

Students will participate in a mock Constitutional Convention. 

 
Equipment needed: Laptops 

Teacher Resources: Gilder Lehrman primary and secondary sources. 
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Unit 3 Overview 

Content Area: United States History 

Unit Title: Expansion and Reform (1801-1861) 

Target Course/Grade Level: US I Academic / 10th Grade 

Unit Summary 

Multiple political, social, and economic factors caused American territorial expansion. The rapid expansion and 

transformation of the American economy contributed to regional tensions, social reform, political compromises, 

and an expansion of democratic practices. 

Interdisciplinary Standards: 

 
Companion Standard 

RI.9-10.1. Accurately cite strong and thorough textual evidence, (e.g., via discussion, written response, 

etc.) and make relevant connections, to support analysis of what the text says explicitly as well as 

inferentially, including determining where the text leaves matters uncertain. 

 
Computer Science and Design Thinking: 

8.2.12.ETW.4: Research historical tensions between environmental and economic considerations as driven by 

human needs and wants in the development of a technological product and present the competing viewpoints. 

 
Career Ready Practices, Life Literacies, & Key Skills: 

9.1.12.CP.3: Summarize factors that affect a positive credit rating, including on-time payments, debt versus 

available credit, length of open credit, and how often you apply for credit. 

Learning Targets 

Standards 

6.1 U.S. History: America in the World All students will acquire the knowledge and skills to think analytically 

about how past and present interactions of people, cultures, and the environment shape the American heritage. 

Such knowledge and skills enable students to make informed decisions that reflect fundamental rights and core 

democratic values as productive citizens in local, national, and global communities. 

6.3 Active Citizenship in the 21st Century All students will acquire the skills needed to be active, informed 

citizens who value diversity and promote cultural understanding by working collaboratively to address the 

challenges that are inherent in living in an interconnected world. 

Core Ideas from Era 3 Performance expectations 

Civic and political institutions address 

social and political problems at the local, 

state, tribal, national, and/or international 

level. 

6.1.12.CivicsPI.3.a: Analyze primary and secondary sources to 

determine the extent to which local and state issues, publications, 

and the rise of interest group and party politics impacted the 

development of democratic institutions and practices. 

6.1.12.Civics.PI.3.b: Describe how the Supreme Court increased the 

power of the national government and promoted national economic 

https://www.nj.gov/education/cccs/2020/
https://www.nj.gov/education/cccs/2020/
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 growth during this era. 

Social and political systems throughout 

time have promoted and denied civic 

virtues and democratic principles. 

• 6.1.12.CivicsDP.3.a: Compare and contrast the successes and 

failures of political and social reform movements in New Jersey and 

the nation during the Antebellum period (i.e., the 1844 State 

Constitution, abolition, women’s rights, and temperance). 

• 6.1.12. CivicsDP.3.b: Judge the fairness of government treaties, 

policies, and actions that resulted in Native American migration and 

removal. 

• 6.1.12. CivicsDP.3.c: Examine the origins of the antislavery 

movement and the impact of particular events, such as the Amistad 

decision, on the movement. 

Maps, satellite images, photographs, and 

other representations to explain 

relationships between the locations of 

places and regions, and changes in their 

environmental characteristics 

6.1.12.GeoSV.3.a: Evaluate the impact of Western settlement on the 

expansion of United States political boundaries. 

Resources impact what is produced and 

employment opportunities. 

6.1.12.EconET.3.a: Relate the wealth of natural resources to the 

economic development of the United States and to the quality of life 

of individuals. 

Economic globalization affects economic 

growth, labor markets, human rights 

guarantees, the environment, resource 

allocation, income distribution, and 

culture. 

6.1.12.EconGE.3.a: Analyze how technological developments 

transformed the economy, created international markets, and affected 

the environment in New Jersey and the nation. 

Advancements in technology and 

investments in capital goods and human 

capital increase economic growth and 

standards of living. 

6.1.12.EconNE.3.a: Evaluate the impact of education in improving 

economic opportunities and in the development of responsible 

citizens. 

To better understand the historical 

perspective, one must consider historical 

context. 

6.1.12.HistoryUP.3.a: Determine how expansion created 

opportunities for some and hardships for others by considering 

multiple perspectives over different time periods (e.g. Native 

American/European, Native American/White settlers, 

American/Latin American, American/Asian). 

Complex interacting factors influence 

people’s perspective. 

6.1.12.HistoryUP.3.b: Examine a variety of sources from multiple 

perspectives on slavery and evaluate the claims used to justify the 

arguments. 

Evidence from multiple relevant 

historical sources and interpretations can 

be used to develop a reasoned argument 

about the past. 

• 6.1.12.HistoryCA.3.a: Use evidence to demonstrate how states' 

rights (i.e., Nullification) and sectional interests influence party 

politics and shaped national policies (i.e., the Missouri Compromise 

and the Compromise of 1850). 

• 6.1.12.HistoryCA.3.b: Use primary sources representing multiple 

perspectives to explain the impact of immigration on American 
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 society and the economy and the various responses to increased 

immigration. 

Historical events and developments were 

shaped by the unique circumstances of 

time and place as well as broader 

historical contexts. 

6.1.12.HistoryCC.3.a: Evaluate the role of religion, music, literature, 

and media in shaping contemporary American culture over different 

time periods. 

Governments around the world support 

universal human rights to varying 

degrees. 

6.3.12.CivicsHR.1: Compare current case studies involving slavery, 

child labor, or other unfair labor practices in the United States with 

those of other nations and evaluate the extent to which these human 

rights violations are a universal problem. 

Historical sources and evidence provide 

an understanding of different points of 

view about historical events. 

• 6.1.12.HistorySE.14.a: Explore the various ways women, racial 

and ethnic minorities, the LGBTQ community, and individuals with 

disabilities have contributed to the American economy, politics and 

society. 

Unit Essential Questions 

● How did the Marshall Court enhance the nature of the judicial branch? 

● What groups benefited from the reform movements of the antebellum era? 

● What problems arose with Native tribes as a result of westward expansion? 

● How did the institution of slavery function during the antebellum era? 

● How was America divided as a result of the abolitionist movement? 

Evidence of Learning 

Summative Assessment (2 days) 

Research the existence of slavery in today's world and write an investigative report that includes 

information on the international slave trade. Students will work in groups and present their findings to 

the class. 
Equipment needed: Laptops 

Teacher Resources: Ebsco and PLHS databases 

 
Alternative Assessments Formative Assessments 

● Modern slavery reports ● Chapter tests / quizzes 

● Google Earth expansion analysis ● Outlines / homework quizzes 

Lesson Plans 

Lesson Timeframe 

Lesson 1 

Jefferson through Monroe 
8 days 

Lesson 2 
The Reform Era and the Road to Seneca Falls 

6 days 

Lesson 3 

Jacksonian Democracy 
5 days 

Lesson 4 

Slavery, Amistad and the Abolitionist Struggle 
7 days 

Lesson 5 
4 days 
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Manifest Destiny. Winners and Losers. 
Chinese Americans and the Gold Rush 

 

Lesson 6 

Texas and Mexico 
4 days 

Lesson 7 
Party Politics and Sectionalism 

5 days 

Lesson 8 

Modern Day Slavery 
2 days 

Teacher Notes: 

● Use portions of the film Amistad 

Curriculum Development Resources 

. NJSLS-Social Studies 2020 

The Americans online textbook 

Gilder Lehrman Institute of American History 

Digital Resources 

https://blogs.loc.gov/inside_adams/2021/01/chinese-americans-gold-rush/
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Unit 4 Overview 

Content Area: United States History 

Unit Title: Civil War and Reconstruction (1850-1877) 

Target Course/Grade Level: US I Academic, 10th Grade 

Unit Summary 

The Civil War was caused by ideological, economic, and political differences about the future course of the 

nation. Efforts to reunite the country through Reconstruction were contested, resisted, and had long-term 

consequences. 

 
Interdisciplinary Standards: 

 
Companion Standards 

RI.9-10.9. Analyze and reflect on (e.g. practical knowledge, historical/cultural context, and background 

knowledge) documents of historical and literary significance, (e.g., Washington’s Farewell Address the 

Gettysburg Address, Roosevelt’s Four Freedoms speech, King’s “Letter from Birmingham Jail”, 

Declaration of the Rights of Man and Citizen, U.N. Universal Declaration of Human Rights, etc.), 

including how they relate in terms of themes and significant concepts. 
 

RI.9-10.4. Determine the meaning of words and phrases as they are used in a text, including figurative, 

connotative, and technical meanings; analyze the cumulative impact of specific word choices on meaning 

and tone (e.g., how the language of a court opinion differs from that of a newspaper). 

 

Computer Science and Design Thinking: 

• 8.2.12.ETW.4: Research historical tensions between environmental and economic considerations as 

driven by human needs and wants in the development of a technological product and present the 

competing viewpoints. 

 
Career Ready Practices, Life Literacies, & Key Skills: 

• 9.1.12.FP.6: Evaluate the relationship of familial patterns, cultural traditions, and historical influences on 

financial practice. 

Learning Targets 

Standards 

6.1 U.S. History: America in the World: All students will acquire the knowledge and skills to think 

analytically about how past and present interactions of people, cultures, and the environment shape the 

American heritage. Such knowledge and skills enable students to make informed decisions that reflect 

fundamental rights and core democratic values as productive citizens in local, national, and global 

communities. 

Core Ideas from Era 4 Performance expectations 

Democratic principles concerning 

universal human rights, concepts of 
equality, and the commitment to 

6.1.12.CivicsDP.4.a: Compare and contrast historians’ 

interpretations of the impact of the 13th, 14th, and 15th 

https://www.nj.gov/education/cccs/2020/
https://www.nj.gov/education/cccs/2020/
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human freedom are commonly 

expressed in fundamental documents, 

values, laws, and practices. 

Amendments on African American ability to participate in 

influencing governmental policies. 

• 6.1.12.CivicsDP.4.b: Analyze how ideas found in key 

documents contributed to demanding equality for all (i.e., the 

Declaration of Independence, the Seneca Falls Declaration of 

Sentiments and Resolutions, the Emancipation Proclamation, and 

the Gettysburg Address). 

Historical, contemporary, and 

emerging processes, rules, laws, and 

policies are modified as societies 

change in an effort to promote the 

common good and strive to protect 

human rights. 

6.1.12.CivicsPR.4.a: Draw from multiple sources to explain the 

ways in which prevailing attitudes, socioeconomic factors, and 

government actions (i.e., the Fugitive Slave Act and Dred Scott 

Decision) in the North and South (i.e., Secession) led to the Civil 

War. 

Maps, satellite images, photographs, 

and other representations can be used 

to explain relationships between the 

locations of places and regions, and 

changes in their environmental 

characteristics. 

6.1.12.GeoSV.4.a: Use maps and primary sources to describe the 

impact geography had on military, political, and economic 

decisions during the Civil War. 

Demographic shifts and migration 

patterns both influence and are 

impacted by social, economic, and 

political systems 

6.1.12.GeoPP.4.a: Use evidence to demonstrate the impact of 

population shifts and migration patterns during the Reconstruction 

period. 

Resources impact what is produced 

and employment opportunities. 

6.1.12.EconET.4.a: Assess the role that economics played in 

enabling the North and South to wage war. 

Advancements in technology and 

investments in capital goods and 

human capital increase economic 

growth and standards of living. 

6.1.12.EconNE.4.a: Compare and contrast the immediate and 

long-term effects of the Civil War on the economies of the North 

and South. 

There are multiple and complex 

causes and effects of events from the 

past. 

6.1.12.HistoryCC.4.a: Analyze the extent of change in the 

relationship between the national and state governments as a result 

of the Civil War and the 13th, 14th, and 15th Amendments during 

the 19th century. 

To better understand the historical 

perspective, one must consider 

historical context. 

6.1.12.HistoryUP.4.a: Relate conflicting political, economic, 

social, and sectional perspectives on Reconstruction to the 

resistance of some Southern individuals and states. 

Complex interacting factors influence 

people’s perspective 

6.1.12.HistoryUP.4.b: Use primary sources to compare and 

contrast the experiences of African Americans who lived in Union 

and Confederate states before and during the Civil War. 

Understanding the interrelated 

patterns of change by examining 

multiple events allows for a clearer 

understanding of the significance of 

individuals and groups. 

6.1.12.HistoryCC.4.b: Compare and contrast the impact of the 

American Civil War with the impact of a past or current civil war 

in another country in terms of the consequences of costs, 

reconstruction, people's lives, and work. 
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Evidence from multiple relevant 

historical sources and interpretations 

can be used to develop a reasoned 

argument about the past. 

6.1.12.HistoryCA.4.c: Analyze the debate about how to reunite the 

country and determine the extent to which enacted Reconstruction 

policies achieved their goals. 

Unit Essential Questions 

● How did the Compromise of 1850 and the debates surrounding it lead to conflict? 

● How did the Dred Scott decision bring the country closer to war? 

● How did the Election of 1860 lead to secession? 

● Why was the Confederacy so successful on the battlefield early in the war? 

● What was the intention and the impact of the Emancipation Proclamation? 

● How did Gettysburg and Vicksburg change the trajectory of the war? 

● How did the concept of total war contribute to the Union victory? 

● How did Lincoln’s plan for reconstruction compare with that of the Radical Republicans? 

● What impact did Andrew Johnson have on Reconstruction? 

● What were the long lasting impacts of the post Civil War amendments? 

● In what ways did the South resist the reconstruction efforts of the North? 

● Why was Reconstruction ultimately a failure? 

 

Evidence of Learning 

Summative Assessment (3-4 days) 

Students will watch the film Glory. At the end of the film, students will write an essay responding to the 

following prompt: “The 54th had to fight the North before they could fight the South.” 

Equipment needed: Laptops 

Teacher Resources: YouTube, Netflix, 

 

Alternative Assessments Formative Assessments 

● Dred Scott decision debate ● Chapter Test / Quizzes 

● Glory Essay ● Outlines / Homework Quizzes 

Lesson Plans & Pacing Guide 

Lesson Timeframe 

Lesson1 

Compromise, Acts, the Court and the Road to War 
6 Days 

Lesson 2 

The Election of 1860 to Fort Sumter 
3 Days 

Lesson 3 

Civil War 1861-1863 
5 Days 

Lesson 4 
Civil War 1863-1865 

4 Days 

Lesson 5 

The Assassination of Lincoln 
2 Days 

Lesson 6 

Presidential Reconstruction and the Johnson 

Presidency 

3 Days 

Lesson 7 
3 Days 



16  

Congressional Reconstruction and the Grant 
Presidency 

 

Lesson 8 

The Southern Economy and the Failure of 

Reconstruction 

3 Days 

Lesson 9 

Segregation and Discrimination in the Post 

Reconstruction South 

4 days 

Teacher Notes: 

● Use America: The Story of Us for the Civil War. 

● Use clips of Lincoln for passage of the 13th Amendment. 

Curriculum Development Resources 

NJSLS-Social Studies 2020 

The Americans online textbook 

Gilder Lehrman Institute of American History 

Digital Resources 

Ken Burns The Civil War 
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Unit 5 Overview 

Content Area: United States History 

Unit Title: The Development of the Industrial United States (1870-1900) 

Target Course/Grade Level: US I Academic, 10th Grade 

Unit Summary 

Technological developments and unregulated business practices revolutionized transportation, 

manufacturing, and consumption, and changed the daily lives of Americans. The Industrial Revolution and 

immigration had a powerful impact on labor relations, urbanization, the environment, cultural values, and 

created tensions between ethnic and social groups. 

 
Interdisciplinary Standards: 

 
Companion Standards 

RI.9-10.4. Determine the meaning of words and phrases as they are used in a text, including figurative, 

connotative, and technical meanings; analyze the cumulative impact of specific word choices on meaning 

and tone (e.g., how the language of a court opinion differs from that of a newspaper). 

NJSLSA.R10. Read and comprehend complex literary and informational texts independently and 

proficiently with scaffolding as needed. 

 
Computer Science and Design Thinking: 

8.1.12.AP.5: Decompose problems into smaller components through systematic analysis, using constructs 

such as procedures, modules, and/or objects. 

8.2.12.ITH.1: Analyze a product to determine the impact that economic, political, social, and/or cultural 

factors have had on its design, including its design constraints. 

 
Career Ready Practices, Life Literacies, & Key Skills: 

9.1.12.EG.5: Relate a country’s economic system of production and consumption to building personal 

wealth, the mindset of social comparison, and achieving societal responsibilities. 

9.4.12.CI.3: Investigate new challenges and opportunities for personal growth, advancement, and transition 

(e.g., 2.1.12.PGD.1). 

Learning Targets 

Standards 

6.1 U.S. History: America in the World All students will acquire the knowledge and skills to think 

analytically about how past and present interactions of people, cultures, and the environment shape the 

American heritage. Such knowledge and skills enable students to make informed decisions that reflect 

fundamental rights and core democratic values as productive citizens in local, national, and global 

communities. 

6.2 World History/Global Studies: All students will acquire the knowledge and skills to think 

analytically and systematically about how past interactions of people, cultures, and the environment affect 

issues across time and cultures. Such knowledge and skills enable students to make informed decisions as 

socially and ethically responsible world citizens in the 21st century. 

Core ideas from Era 5 Performance expectations 

https://www.nj.gov/education/cccs/2020/
https://www.nj.gov/education/cccs/2020/
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Social and political systems throughout time 

have promoted and denied civic virtues and 

democratic principles. 

6.1.12.CivicsDP.5.a: Analyze the effectiveness of 

governmental policies and of actions by groups and 

individuals to address discrimination against new 

immigrants, Native Americans, and African Americans. 

Governments affect both public and private 

markets through regulation, taxation, budget 

allocations, subsidies, tariffs, price regulation, 

and policies that increase or reduce 

production possibilities. 

6.1.12.EconEM.5.a: Assess the impact of governmental 

efforts to regulate industrial and financial systems in order 

to provide economic stability. 

Demographic shifts and migration patterns 

both influence and are impacted by social, 

economic, and political systems 

6.1.12.GeoPP.5.a: Explain how the Homestead Act, the 

availability of land and natural resources, and the 

development of transcontinental railroads and waterways 

promoted the growth of a nationwide economy and the 

movement of populations. 

Human settlement activities impact the 

environmental and cultural characteristics of 

specific places and regions. 

6.1.12.GeoHE.5.a: Generate/make an evidence-based 

argument regarding the impact of rapid urbanization on 

the environment and on the quality of life in cities. 

The specialization of labor leads to greater 

efficiency in the means of production and the 

circular flow of goods and services between 

markets through a medium of exchange. 

6.1.12.EconEM.5.a: Analyze the economic practices of 

corporations and monopolies regarding the production and 

marketing of goods and determine the positive or negative 

impact of these practices on individuals and the nation and 

the need for government regulations. 

Advancements in technology and investments 

in capital goods and human capital increase 

economic growth and standards of living. 

6.1.12.HistoryNM.5.a: Compare and contrast economic 

developments and long-term effects of the Civil War on 

the economics of the North and the South. 

Multiple economic indicators are used to 

measure the health of an economy. 

6.1.12.HistoryNM.5.b: Analyze the cyclical nature of the 

economy and the impact of periods of expansion and 

recession on businesses and individuals. 

Understanding the interrelated patterns of 

change by examining multiple events allows 

for a clearer understanding of the significance 

of individuals and groups. 

6.1.12.HistoryCC.5.a: Evaluate how events led to the 

creation of labor and agricultural organizations and 

determine the impact of those organizations on workers’ 

rights, the economy, and politics across time periods. 

Complex interacting factors influence 

people’s perspective. 

6.1.12.HistoryUP.5.a: Using primary sources, relate 

varying immigrants’ experiences to gender, race, ethnicity, 

or occupation. 

Evidence from multiple relevant historical 

sources and interpretations can be used to 

develop a reasoned argument about the past. 

6.1.12.HistoryCA.5.a: Assess the effectiveness of public 

education in fostering national unity and American values 

and in helping people meet their economic needs and 

expectations. 

Political and economic decisions throughout 

time have influenced cultural and 

environmental characteristics of various 

places and regions. 

6.1.12.GeoHE.14.a: Evaluate the impact of individual, 

business, and government decisions and actions on the 

environment and climate change and assess the efficacy of 

government policies and agencies in New Jersey and the 

United States in addressing these decisions. 

Unit Essential Questions  
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● How did the cultures of Native Americans contrast with settlers moving west? 

● What were some of the notable conflicts between Native Americans and settlers in the mid-late 19th 

century? 

● What effects did westward expansion have on the economy, transportation and demography? 

● How did farmers try to unite in order to deal with common problems in the late 19th century? 

● What effect did the industrial revolution have on the United States? 

● What inventions contributed to the industrial revolution? 

● Were the leaders of industrialization “Robber Barons?” 

● What were the reasons for the growth of labor unions and how did they change the experience of 

workers? 

● How did the second wave of immigration differ from the first wave? 

● What were the challenges of urbanization? 

● How did political machines get the support of people in the cities? 

 

Evidence of Learning 

Summative Assessment (2 Days) 

Students will research the conditions on modern reservations. In essay format, students will analyze the 

impact of poverty, substance abuse, life expectancy and other factors that contribute to the negative 

socio-economic statistics of Native Americans. 

 
Alternative Assessments Formative Assessments 

● Reservation essay ● Video/PowerPoint worksheets 

● EdPuzzles on Carnegie and Rockefeller ● Test/ quiz 

Lesson Plans 

Lesson Timeframe 

Lesson 1 

Native Culture in Crisis and the end of the 

Frontier 

5 Days 

Lesson 2 

Farmers and the Populists 
3 Days 

Lesson 3 

The Expansion of Industry and the Assault on the 

Environment 

4 Days 

Lesson 4 

Big Business Takes Over 
4 Days 

Lesson 5 
Workers Unite 

4 Days 

Lesson 6 

The Immigration Experience 
5 Days 

Lesson 7 

The Challenges of Urbanization 
4 Days 

Lesson 8 

Political Machines and the Politics of the Gilded 

Age 

5 Days 
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Differentiation Curriculum Addendum 

Considerations for IEP/504 students: 

Classroom Instruction: 

● All instruction for classified students will be guided by the students’ Individualized 

Education Plan (IEP). 

● Regular education teachers will be responsible for differentiating instruction for classified 

students based on the instructional modifications listed in the IEP. 

● In the case of General Education - Supported Instruction (GE-SI) Classes, the special 

education teacher will be responsible for support in modifying the curriculum for the 

students, informing the classroom teacher of the modifications, and directing instructional 

aide(s) to provide support accordingly. 

● Grading will be done collaboratively by the regular and special education teachers. 

 

 
 

Modifications: 

· Modifications include but are not limited to: 

Extra time for assignments, modified classwork/homework assignments based on 

disability, preferential seating, study guides, copies of class notes, assistive technology 

and rewording/repeating or clarifying directions. 

 
 

In-class Assessments: 

· All assessments are to be in line with students’ IEPs. In-class support teachers 

should modify tests for classified students. Tests may be given in the regular 

education classroom or completed with the inclusion teacher in another location with 

additional time. Students may be tested separately according to the IEP. 

· Assessment grades may be modified based on a student’s disability and in 

accordance with their IEP. 

Curriculum Development Resources. 

NJSLS-Social Studies 2020 

The Americans online textbook 

Digital Resources 

Teacher Notes: 

Primary sources available via Gilder Lehrman website. 
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Considerations for English Language Learners (ELLs): 

 

 
 

Classroom Instruction: 

● Instruction for ESL students will be guided by their WIDA English Language Proficiency 

level. Teachers should receive this level from the ESL teacher assigned to the building. 

● General education teachers will be responsible for differentiating instruction for ELLs 

with the assistance of the ESL teacher that promotes language, literacy and content 

learning. 

● In the case of Content-Based ESL (CBE), the ESL teacher and the general education 

teacher will be responsible for identifying language objectives and additional 

instructional strategies that improve proficiency in English and academic success of 

ELLs. Instructional strategies and the necessary scaffolds to promote student learning 

will be shared with the general education teacher for daily lessons that are aligned to 

District Curricula, NJSLS, and WIDA Standards. The general Education teacher and 

ESL teacher will be co-teachers for a predetermined amount of classroom instruction. 

● Grading will be done collaboratively by the regular and ESL teachers. 

 

 
 

Modifications: The following are possible modifications but are not limited to this list – 

· Direct instruction, small group or pullout, about the contrasting letter sound 

correspondences, syllabication patterns and morphology in English supported with 

connections to their native language, native language text and/or resources, graphic 

organizers, visuals, sentence starters/ sentence frames, cloze activities, modeling, working 

with a partner, timeline and phrase wall and adapted text (in English) or specific sections 

of the original text, highlighted/bold-faced words within text. 

· Draw pictures instead of writing/speaking. 

· Match drawings with new vocabulary that might correspond. 

· Work in small groups or pairs with their English Only (EOs) peers for authentic 

content language talk and grade level modeling. 

· Write simple sentences instead of complex sentences that demonstrate an 

understanding of academic language particular to specific content. 

· Match simple sentences with new vocabulary that might apply to edit sentences. 

· Have students provide examples/explanations of the main idea in simple sentences. 

Revisions show an attempt to improve Language Control by embedding academic content 
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vocabulary and Linguistic Complexity by expanding and varying sentence structures and 

using correct punctuation. 

· Draw pictures instead of writing/speaking about seasonal changes. Match drawings 

with new vocabulary (adjective word wall, content word walls) that might correspond. 

· Provide multiple opportunities for authentic speech acts to practice language skills 

and develop English fluency. 

· Total Physical Response (TPR) to model critical thinking skills like analyze and 

synthesize. 

· Study Guides 

· Technology Supports 

 

 
In-Class Assessments: 

● All formative and summative assessments will include modifications that support 

student’s English Proficiency level. ESL teachers will collaborate with regular education 

teachers to provide appropriate differentiation for assessing ELLs. 

 

 

Considerations for At Risk Students: 

 

 
● At Risk students are identified by the I&RS committee in each school. The committee 

works to understand the reasons behind the student’s low performance level in school and 

to create and implement a plan that is carried out by a variety of staff members in the 

building. 

● Teachers with At Risk students are notified by the I&RS committee and provided with a 

copy of the plan and a timeframe for assessing the growth of the student. There are 

academic as well as behavioral goals that are listed for the students with recommended 

strategies unique to each individual. 

● Classroom teachers are to follow the plan using instructional strategies that will help the 

student improve his/her performance while applying appropriate behavioral strategies 

consistent with the needs of the student. 

● Teachers will report student progress to the I&RS committee within the specified 

timeframe for the plan. 

 

 

Classroom instruction: 
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● Teachers will use differentiated instruction for At Risk students as they do for all students 

in their class. The strategies would be guided by the I&RS plan and be consistent with 

the student’s ability and learning modality. 

 

 

Modifications: 

● Clarify all assignments and place specific timeframes for completion. Provide students 

with opportunity for one on one time for clarification. 

● Set clear expectations for all assignments, in and outside of class. Keep expectations 

within the framework of the I&RS plan. 

● Use positive reinforcement for all successes. Hold students to define consequences for 

not completing work. 

● Provide time outside the normal class time for completion of work. Not completing 

assignments is unacceptable, all assignments will be completed. 

 

 

In Class Assessments: 

· At Risk students should receive any modifications listed in their I&RS plan. 

· If necessary, students should be provided with extended time to complete 

assessments. 

 

 

Considerations for Gifted Students: 
 

· Teachers will use differentiated instruction for Gifted Students as they do for all 

students in their class. 

· Assignments and assessments can be planned and implemented with input from the 

student. 

· Gifted students will be provided with the opportunity to demonstrate their 

knowledge through a variety of platforms. 

· Teachers will have the latitude to provide assignments with the individual student’s 

ability in mind. 


